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Abstract
For my honors research project, I will be focusing on the process of Early Childhood Education
assessment and evaluation. To so, I will conduct a series of literacy-based assessments to 3rd
grade students at Woodridge Elementary School. In a group of three to four students, I will
assess various literacy skills such as fluency, comprehension, word recognition, sight words,
letter recognition, phonics, vocabulary, and affective surveys. I will present each student with the
varying assessments, recording anecdotal notes as they complete the assessments. Will gather the
data found in each assessment and use it to find each student’s instructional reading level among
other benchmark levels. I will compile the assessments into a streamlined document with
evaluations and data analysis of each student. I will write an analysis of each assessment and the
achievements each child makes. I will use the data to create a final summary of learning;
describing in detail the process of assessment and evaluation that is used in third grade
classrooms.
Goals
The goal of my project is to use various literacy-based assessments to analyze student
achievement. I will use concepts taken from Ohio State achievement and benchmark tests for
elementary school aged children, as well as Ohio State Standards and Common Core standards. I
will be able to gather data from the assessments to determine various ability levels and outcomes.
I will be able to analyze student scores as well as conducting research on specific errors to
determine strengths and weaknesses of each individual student. I will also be able to correctly
and authentically determine a child’s instructional reading level which will assist with reading
groups and further lesson planning. I will be able to incorporate lessons into the assessment
process and gather data on progress throughout a 13-week period.
Methodology
The methods that I will be using for my project are all research-based strategies used for
assessing and instructing literacy skills. I will use assessments that are widely recognized and
currently used by elementary school teacher, reading specialists, and literacy coaches. The
research and data that I will be collecting will be able to help me achieve my goal by providing
my project with a specific framework and with guidelines to follow pertaining to each
assessment. I will break down the assessment and instruction process over a course of 13 weeks.
The process will include a pre-assessment phase, an instruction phase, and a post assessment
phase. I will conduct pre-assessments for various literacy skills once a week for three weeks. I
will then use the data I gather from those assessments to create literacy-based intervention
lessons that I will implement in a small group setting. I will teach in small groups for 8 weeks,
using strategies that have been research-based and successful in teaching literacy. I will then
spend the final three two weeks conducting post-assessments. This will track the students’
progress and determine the outcomes of the instruction. I will conduct these assessments and
instruction at Woodridge Elementary School in a third grade classroom.
Outcomes
The final outcomes of this project will benefit the students and teachers. The students will
receive eight weeks of reading intervention that will likely increase their fluency,
comprehension, reading, and spelling skills necessary for success on the Third Grade Reading
Guarantee state tests. The students will likely show improvement at the end of the 13-week
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period, which will be reflected in the post-assessment. The final project will be a 30 page report
consisting of the assessments given; the results; an analytical description of the results; lesson
plans, activities, and strategies used for instruction; post-assessments given with accompanying
data and analysis; and a final summative report of the entire process. The final outcome of this
project will be able to be used for progress updates and future lesson planning for the teacher.
The parents will also be able to view their child’s progress for the year.
Academic Impact
As a future teacher, it will be crucial to my career to understand the entire assessment process
and be able to implement it in an authentic way. I will experience the entire process, beginning
with administering pre-assessments, providing instruction, and administering post-assessments.
This will add to my undergraduate experience by allowing me to take the lead on the assessment
process in a third grade classroom. During field work in my four years of undergrad, I have
assisted in instruction and activities in a classroom. I have never conducted this type of researchbased instruction and assessment entirely on my own. This will aide in my ability as a teacher to
make informed decisions on what will benefit my students based on my own research through
assessment. I will apply what I learn through my research project in my own classroom. I will be
able to better understand the way that students learn and retain information. I will be able to use
data that I gather myself to create my own lesson plans and post-assessments.
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Introduction
For this project, I conducted research at Woodridge Elementary School in Cuyahoga
Falls, Ohio. I observed Amy Rogers’ classroom for one day and then began conducting preassessments on three of her students. This summative report contains all of the pre-assessments,
pre-assessment data, lesson plans, post-assessments, post-assessment data, and reflections for
one of the three students for whom I provided instruction this semester.
Affective Assessments
Kid Watching
Corey is an enthusiastic, social, positive young boy. He seemed excited to do the
activities planned for him. When he joined me in the small group room, he immediately began
asking questions about what we were going to do. He used a blue marker to fill out his survey
because he said that blue was his favorite color. He sat upright in his chair and did not complain
or show any hesitation when answering questions. He also frequently expanded on his answers,
telling stories about his family and friends when applicable. He was very energetic and talkative
the entire time, and he said that he was excited to do more assessments next week.
Interview Questions
Corey began his interview by telling me all of his favorite things before we began
writing. He answered a few questions before even seeing them on the paper because he was so
eager. Corey loves cheeseburgers and any restaurant to get fried chicken, specifically KFC. He
enjoys strawberries and grapes as snacks, and loves watching the shows Ben Ten and Teen
Titans. His favorite movie is Incredibles 2, and he said that his favorite actor is Elastagirl from
that movie. He plays the video game Fortnite a lot, and he also enjoys listening to jazz music.
His favorite sport is baseball and he said that he enjoys playing with his friends. Math is his
favorite subject, and he mentioned that he is very good at writing as well. When he is alone, he
enjoys watching YouTube videos and listening to music. When he described what he likes to do
with his friends, he listed off many outdoor activities such as basketball, baseball, playing
outside in his yard, swimming, and swinging. His least favorite thing to do, specifically when he
is by himself, is homework because he likes when his mom helps him with his homework. On
the weekends, Corey goes to swim school where he is learning how to swim. He is very close to
his family and said that his worst fear is losing his parents. When asked what he would do with a
million dollars, he described his “awesome life”, consisting of buying a car, a new house, a
bunch of video games, a pool, and then giving the rest to his parents so that they too could live
an “awesome life”.
Ideas for Appealing to Affective Domain
Corey seems to be interested in music, sports, and video games. To create fun and
interactive lessons for Corey, I could incorporate his interests. I could create story problems
using names of sports stars such as LeBron James and players from the Cleveland Indians. I
could also play jazz music for Corey during lessons and incorporate that into some new
activities. Corey enjoys playing outside, so I could create some lessons that focus on physical
movement while learning literacy. He would be able to focus and learn in a fun and interactive
way if the lessons and activities were tailored to his personal interests.
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Amato
Print Processing
Fountas and Pinnell Word List
Corey is in third grade so he began with list 2. He scored a 19/20. He missed only one
word: grass. He moved on to list 3. On this list, Corey missed four words, so he got a 16/20. We
were finished after this list. He missed the following words: twisted, knives, scramble, and
village. According to the Fountas and Pinnell word list chart, Corey is at reading level L.
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Phonics Assessment
Corey read all of the words in section IA correctly. He missed five words in section IB.
Corey was able to correctly identify initial consonant sounds, as well as final consonant sounds.
It seems that Corey struggled the most with CVC short vowel words where he would often add
an additional vowel sound or replace it with an entirely new vowel sound. He also said the words
very quickly and replaced many consonants with other consonants while saying an entirely
different word.
In section IIA, Corey got 9/20 correct. He was able to correctly identify initial consonant
digraphs and blends in every word, but he missed most of the final consonant digraphs and
blends. He continued to add an extra vowel or consonant sound that should not have been there
or would say a long vowel instead of a short vowel. For example, he would pronounce “pep” like
“peep” and said “limp” instead of “lig”. He In section IIB, Corey got 3/5 of the sentences correct.
He made simple mistakes here, saying “on” instead of “in” and “near” instead of “nest”. These
errors may easily have been caused by Corey answering very quickly without focusing on the
word too long.
In section III, Corey got 7/16. He missed the majority of the final e sounds as well as the
initial consonant blends. He seemed to struggle with these words and continued to replace
consonants and vowels with incorrect ones.
In section IV, Corey got 10/28. He missed the majority of these words. Corey seemed to
struggle with vowel dipthongs, vowels modified by r, and vowel a digraphs. Instead of blending
the vowels or saying the blend/digraph, Corey would guess at the word and would say something
entirely different than the vowel given. He would often replace a vowel with a consonant and not
be able to identify double vowel sounds. Corey also missed many consonants in the words and
would add extra letters. For example, in the word “nurk”, Corey said “nurse”, adding two new
letters and neglecting the /k/. This was the last section that Corey completed of the phonics
assessment.
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Running Record/ Miscue
Corey read the Grade 2: Form A passage. The following are his scores:
• Word recognition accuracy: 92%
• 78 wcpm
• Fluency: 8
• Comprehension 17
Corey made many self-corrections while reading. He would begin to say or sound out a word and
eventually correct himself and say the right word. He was able to decode using context clues and
grammar tricks (such as silent -e). He missed a total of 9 words throughout the entire passage;
most of them were mistakes that could have easily been avoided. Corey read quickly and did not
spend much time on each word, so he missed simple sight words that he typically gets correct.
He would say an entirely incorrect word instead of the word that he read. The other words that
Corey missed consisted of long vowel sounds. Corey read 78 words per minute and read slowly
but with great expression. He received an 17/18 on his comprehension.
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Print Production
Spelling
Corey completed the first spelling list consisting of five words. He spelled only 2/5 words
correctly, which puts him at the Alphabetic spelling stage. The alphabetic stage typically ranges
from Kindergarten through the middle of 2nd grade. In this stage, children are able to apply
alphabetic principles to consonants. They can also represent most short vowel patterns,
consonant digraphs, and consonant blends. Often, children in this stage struggle with confusing
vowel sounds. They are able to recognize patterns and can write commonly used words from
memory and can spell most of the sounds in unknown words. Corey spelled “ship” s-p-i-p. He
spelled “lump” l-a-m-p. He spelled “float” f-l-o-t. He seems to struggle with the sounds that two
vowels make together. He also has difficulty differentiating various beginning consonant blends
and digraphs. His spelling abilities and weaknesses match up with the alphabetic stage.
Writing
Corey’s writing is large and round. He is able to write his letters going the correct
direction and using lines to space them out and determine their size. He writes using large
pencils and markers because he cannot yet control a small, thin pencil without difficulty.
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Fluency Pre-Assessments
Corey read slowly and with short phrasing. Often, he read very fluently and smoothly,
pausing at the correct times and adding expression where needed. He received a score of 3 in the
section of expressions and volume. He read with great volume and with great expression,
beginning and continuing his sentences with enthusiasm and expression. He was excited to read
out loud and did not whisper or read too quietly. He received a score of 1 in the phrasing and
intonation section. He tended to read the passage in short phrases consisting of three to four
words, without reading a full sentence. He would also put emphasis on words that were not the
main words of the sentence. He scored a 1 in smoothness as well. His reading was somewhat
choppy and broken up. It did not flow nicely and he would pause every few words to sound them
out. He received a 2 on pace because he read slowly but with a steady pace. He would not speed
up or slow down at all. His total score on fluency was a 7.
Comprehension Pre-Assessments
Corey scored a 17/18 on his comprehension. Without having to look back at the passage,
Corey was able to recall nearly every event that took place in the story, giving great detail about
the events and the specific order in which they transpired. He received a 3 in this section. He was
able to correctly identify the setting at the zoo as well as in the car. He received a 3 in this
section. He could also explain the characters and describe that the narrator was the most
important because she was the one telling the story. He received a 3 in this section. He also
briefly mentioned after pondering for a while that the problem was the children were bored and
complaining in the car. He received a 2 in this section because he only first said that the problem
was that there was a “broken record”. After explaining the meaning of this saying, he changed
his answer. He also correctly identified the resolution of the story and received a 3 in that
section. He answered all of these without any prompting at all, and was able to recall the entire
story and give details easily.
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Lesson Plans 1-8, Reflections, and Photos
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Lesson 1: Thursday October 18th 2018
Teacher Name: Casey Amato (Miss Amato)
School: Woodridge Elementary School
Grade Level: 3
Student First Names: Corey, Rebeca, Frankie
Step 1 - Word Recognition/Decoding (Sight Words) (20 mins)
• Have students fill out bingo board using list of Dolch sight words
• Play sight word “Bingo” using Dolch 3rd grade sight word list
Step 2 – Vocabulary, Comprehension, Fluency (30 mins)
• Have students read Acorn Magic by Maggie Stern using the strategy “popcorn reading”,
each student reading one page at a time and passing the book around, stopping to make
predictions
• Take note of vocabulary words throughout the story
• Fill in graphic organizer including: characters, setting, plot, conflict, key details
Step 3 – Vocabulary (10 mins)
• Complete “Acorn Magic” crossword puzzle by matching the definition to the word and
filling in the puzzle
Step 4 – Writing (10 mins)
• Have students write a paragraph responding to the prompt: “Why did Mrs. Potter say that
the acorn was magic? Do you think it was really magic? Why or why not?”
Materials
• List of 3rd grade Dolch sight words
• Empty bingo boards and markers
• Acorn Magic by Maggie Stern
• Graphic organizer worksheet
• Acorn matching game
• Lined paper to write paragraph, pencil
Standards
Phonics—RF.3.3 Know and apply grade-level phonics and word analysis skills in decoding
words.
Vocabulary—L.3.4 Determine or clarify the meaning of unknown and multiple-meaning word
and phrases based on grade 3 reading and content, choosing flexibly from a range of strategies.
Comprehension—RI.3.1 Ask and answer questions to demonstrate understanding of a text,
referring explicitly to the text as the basis for the answers.
Fluency—RF.3.4 Read with sufficient accuracy and fluency to support comprehension.
b. Read grade-level prose and poetry orally with accuracy, appropriate rate, and expression on
successive readings.
Writing—L.3.1 Demonstrate command of the conventions of standard English grammar and
usage when writing or speaking.
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Lesson 1: Reflection
Lesson one went very well, and my group seemed to enjoy the activities I had planned for
them. Frankie did not come to school this day so my lesson included Corey and Rebeca. This did
not impact the activities I brought. We began the lesson by reviewing the sight words I printed
out. They filled out their bingo boards and enjoyed getting to strategically place the words
themselves. While playing bingo, Corey and Rebeca were joking around with each other and
being competitive. They loved the game and asked if we could play it next time too. They both
were able to correctly identify the sight words selected and find them on their own boards. They
would shout the word when I pulled it out of the bag. This activity already took a lot of time, so I
decided to read the story out loud to them instead of doing a popcorn reading. They still had a
chance to practice their fluency by reading their sight words out loud.
We first reviewed the vocabulary words and I asked them if they had ever heard the word
before. We used the word in sentences and kept the sheet of words in the middle of the table to
refer back to throughout the story. As I read, I emphasized the words and they excitedly said
“vocab word!!” while pointing to it on the paper. I also paused every few pages and asked them
to make predictions about the book and asked them general questions about what was happening.
They said they enjoyed the book and liked that they had never heard of it before but it turned out
to be a good book. After reading, we moved on to a graphic organizer to identify the components
of the story. Since we were behind on time, I decided to discuss the graphic organizer instead of
having them fill it out. They were easily able to recall the parts of the story—plot, characters,
setting, problem, etc. They also added details about how they felt about the book and how the
characters may have felt too.
After the graphic organizer, we completed a vocabulary crossword puzzle. They were
excited to do this as well, and we worked together to determine which vocabulary word went in
each place. This took the rest of our time, and I did not have a chance to get them to write.
However, in writing their sight words and vocabulary words, they were able to practice writing
even if it was not in paragraph form.
Overall, Corey and Rebeca were excited for my lesson. They seemed to have fun and did
not act bored at all. They enthusiastically completed the activities and were able to correctly
identify their sight words, vocabulary words, and story elements. The lesson seemed perfect for
their grade and reading levels.
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Lesson 2 – Thursday October 25th 2018
Teacher Name: Casey Amato (Miss Amato)
School: Woodridge Elementary School
Grade Level: 3
Student First Names: Corey, Rebeca, Frankie
Step 1 - Word Recognition/Decoding (Sight Words) (20 mins)
• We will complete an activity called “Who’s Coming to the Party”, which is a Halloween
themed word game. The students have to complete the words that are missing vowels to
write the name of the Halloween character coming to the party.
Step 2 – Vocabulary, Comprehension, Fluency (30 mins)
• We will read the story Druscilla’s Halloween by Sally M. Walker and complete or
discuss a graphic organizer of the story.
• The students will complete a Halloween themed MadLibs activity where they will have
to read a story with missing words. Using their comprehension and vocabulary skills,
they will fill in the missing parts of the story.
• To practice fluency, each student will read their story aloud with the group.
Step 4 – Writing (20 mins)
• Have students write a paragraph about “What are you going to be for Halloween” or
“What do you like best about Halloween” on a pre-lined sheet of paper stating the
prompt.
Materials
• Druscilla’s Halloween by Sally M. Walker
• Who’s Coming to the Party worksheet
• Graphic organizer worksheet
• MadLibs
• Writing prompt paper, pencil
Standards
Phonics—RF.3.3 Know and apply grade-level phonics and word analysis skills in decoding
words.
Vocabulary—L.3.4 Determine or clarify the meaning of unknown and multiple-meaning word
and phrases based on grade 3 reading and content, choosing flexibly from a range of strategies.
Comprehension—RI.3.1 Ask and answer questions to demonstrate understanding of a text,
referring explicitly to the text as the basis for the answers.
Fluency—RF.3.4 Read with sufficient accuracy and fluency to support comprehension.
b. Read grade-level prose and poetry orally with accuracy, appropriate rate, and expression on
successive readings.
Writing—L.3.1 Demonstrate command of the conventions of standard English grammar and
usage when writing or speaking.
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Lesson 2: Reflection
Lesson two was very successful. I decided to make the lesson fun and relaxing because
the three students I worked with had just completed two days of their 3rd Grade Reading
Guarantee test. I gave them Halloween themed activities that were great for promoting fluency
and literacy while still being a fun game that they did not have to work too hard to think about. I
also brought a Halloween treat that we all enjoyed while completing these activities, so the group
had a lot of fun with this lesson.
I started the lesson by giving the group all of the worksheets and games we were going to
complete. We started with the word search. I had them each silently read the instructions and
begin the activity. This promoted word recognition and writing because they were able to read
the word silently and out loud. They then had to write down all of the letters not used in the word
search to find the answer to a riddle “Why did Dracula take some medicine?”
After the word search, I read the story Druscilla’s Halloween by Sally M. Walker. They
all listened intently throughout the entire story and we paused to make predictions and talk about
what was happening in the story. They thought the story was funny and made comments on
nearly every page about how funny it was that Druscilla couldn’t scare anybody. We then
discussed the graphic organizer and I had each student explain a different part of the story. They
were each able to recall the plot, characters, setting, problem, and solution. They explained this
in great detail and were still laughing about the story while describing it to me.
Then, I explained the MadLibs activity and we all took turns thinking of funny words to
fill in. They used their vocabulary and writing skills to write in nouns, verbs, adjectives, places,
etc. When they were finished writing, we took turns reading our stories out loud, which the
students thought was hilarious. They thought of very creative and unique stories and they loved
being able to read them to the group. This also allowed them to practice fluency by reading the
stories out loud.
Finally, we worked on a very challenging activity called “Who’s Coming to the Party”
where the students had to write the name of a Halloween character by filling in the missing
vowels. This was more difficult for them than I imagined because they were not able to properly
spell the words and took a while to sound out each name and hear the missing vowel sounds. We
ended up not finishing the whole activity because we ran out of time. They enjoyed the
challenge, though.
Since we ran out of time, we did not get to the actual writing activity, but I incorporated
writing into the other activities just in case this were to happen. They were still able to practice
writing in the many activities we completed.
Overall, my group loved this lesson and thanked me for a fun day and for the treats. They
were excited and energetic to complete the activities and they wanted to engage in conversation
about the book and activities. The activities were an appropriate level for the students and they
were able to complete everything without too much trouble.
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Lesson 3 – Tuesday October 30th 2018
Teacher Name: Casey Amato (Miss Amato)
School: Woodridge Elementary School
Grade Level: 3
Student First Names: Corey, Rebeca, Frankie
Step 1 – Fluency, Comprehension, Word Recognition/Decoding (Sight Words) (20 mins)
• We will act out and do a Reader’s Theater of the Elephant and Piggie book My New
Friend is So Fun by Mo Willems. Each student will select a character to play and hold up
a puppet of them while reading. They will create their own puppets using paper and
crayons. We will read the entire story while acting it out. This will encourage the students
to read with expression by using their comprehension skills.
Step 2 – Vocabulary, Comprehension, Word Recognition (Sight Words) (20 mins)
• After reading the Elephant and Piggie story, we will complete an anagram of the letters
“Elephant and Piggie”. The students will have to create as many words as they can out of
these letters, focusing specifically on sight words and frequent words.
• Next, we will work on character development by completing an character activity. The
students will fill out the character chart and draw pictures of the characters in the story
while describing them and other parts of the story.
Step 4 – Writing (20 mins)
• We will write a paragraph about the character development of Gerald throughout the
story—beginning with how he was sad when Piggie made a new friend and then ended
up being happy for his friend. We will be able to write this using our character guide that
we filled out.
Materials
• Elephant and Piggie book, My New Friend Is So Fun
• Paper and crayons to make puppets
• Paper and pencil for anagram
• Character guide worksheet
• Paper to write on
Standards
Phonics—RF.3.3 Know and apply grade-level phonics and word analysis skills in decoding
words.
Vocabulary—L.3.4 Determine or clarify the meaning of unknown and multiple-meaning word
and phrases based on grade 3 reading and content, choosing flexibly from a range of strategies.
Comprehension—RI.3.1 Ask and answer questions to demonstrate understanding of a text,
referring explicitly to the text as the basis for the answers.
Fluency—RF.3.4 Read with sufficient accuracy and fluency to support comprehension.
b. Read grade-level prose and poetry orally with accuracy, appropriate rate, and expression on
successive readings.
Writing—L.3.1 Demonstrate command of the conventions of standard English grammar and
usage when writing or speaking.
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Lesson 3: Reflection
Lesson three was very successful and my group had a blast. Today, Corey stayed home
sick from school, and Frankie came in late, so Rebeca and I had to wait for 20 minutes until we
could start which set us behind quite a bit. Frankie and Rebeca were excited when I told them
they would be reading an Elephant and Piggie book, and Rebeca said that she currently had one
with her at school because she loves them so much. We began the lesson by selecting characters
to play—Rebeca was Piggie and Frankie was Gerald. They both held their character puppet. Due
to a lack of time, I brought my own pre-made Elephant and Piggie characters in case we couldn’t
make our own. They completed the reader’s theater and read with amazing expression and
enthusiasm. They read with little mistakes and were laughing at all of the silly parts of the story.
This seemed like such a fun activity for them and I asked if they would like to do something
similar for another lesson. Both of them said yes.
After reading, we completed a worksheet highlighting the setting, characters, and their
favorite part of the story. After deciding that there was not actually a setting because the
characters just exist in the book, we drew pictures of the characters and discussed our favorite
parts of the story. They both liked the ending when Gerald was happy for Piggie because she
made a new friend.
After this activity, we completed our anagram of the letters in “Elephant and Piggie”. I
turned this activity into a race because we were running short on time. I gave them each ten
minutes to write as many words as they could. They loved the competition of quickly thinking of
words and figuring out how to spell them before the other student could think of more. After ten
minutes, they ended up both having exactly 18 words and we called it a tie. They asked if we
could play this game again another time too, with other words from new stories.
Finally, we had time to complete our writing activity. I asked them to think of how
Gerald was feeling throughout the story—whether he was happy or sad and why, and what made
him feel differently. They pondered this for a few minutes and then wrote a short paragraph
about Gerald’s change of heart throughout the story. They seemed to enjoy diving into this
emotional side of the story and deciding exactly where and why Gerald stopped being upset.
Overall, this lesson was fun and effective. The students had a fun time, and despite our
shortened amount of time, we got everything done. I will keep in mind the fact that reader’s
theater was such a fun and interactive way to practice fluency.
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Lesson 4– Thursday November 1st 2018
Teacher Name: Casey Amato (Miss Amato)
School: Woodridge Elementary School
Grade Level: 3
Student First Names: Corey, Rebeca, Frankie
Step 1 – Fluency, Comprehension, Word Recognition/Decoding (Sight Words) (20 mins)
• We will read the story 10 Fat Turkeys by Tony Johnston. I have copies of this book for
each student so we can follow along the entire time.
• One at a time, the students will read a page out loud and we will rotate in a circle as we
read. Every student will read one page at a time until the entire book is finished.
Step 2 –Word Recognition (Sight Words) (20 mins)
• We will review parts of speech such as verbs, nouns, prepositions, and adjectives by
completing a “Parts of Speech Review” activity. The students will highlight each noun,
circle each verb, and underline each adjective on every sentence.
Step 3—Writing, Vocabulary (20 mins)
• We will play Grammar Roll, a game where we create sentences. The students will roll
two die and add them together getting a number. They will do this 5 times, for each time
they roll they select a word (person/thing, adjective, preposition, verb, place) that
matches up with the number they picked. They will write each word on the score sheet.
Using the five words they selected randomly, they will now have to construct a complete
sentence.
Materials
• 10 Fat Turkeys by Tony Johnston
• Parts of Speech review worksheet
• Grammar roll worksheet
• Pencil, highlighter
Standards
Phonics—RF.3.3 Know and apply grade-level phonics and word analysis skills in decoding
words.
Vocabulary—L.3.4 Determine or clarify the meaning of unknown and multiple-meaning word
and phrases based on grade 3 reading and content, choosing flexibly from a range of strategies.
Comprehension—RI.3.1 Ask and answer questions to demonstrate understanding of a text,
referring explicitly to the text as the basis for the answers.
Fluency—RF.3.4 Read with sufficient accuracy and fluency to support comprehension.
b. Read grade-level prose and poetry orally with accuracy, appropriate rate, and expression on
successive readings.
Writing—L.3.1 Demonstrate command of the conventions of standard English grammar and
usage when writing or speaking.
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Lesson 4: Reflection
Lesson 4 was a lot of fun and I could tell the kids had a great time. This was my
observation day and the students were excited to meet my professor and be “on their best
behavior” as they stated they would before we started. They introduced themselves to Dr. Katie
and were well-behaved and enthusiastic for the lesson. Since Corey was back this week, I began
the lesson by catching him up and reviewing what we did the previous Tuesday with the whole
group.
After the review, I began the lesson by passing out a book called 10 Fat Turkeys and had
them each look at the front cover. We discussed turkeys and how they are related to Thanksgiving.
Since it is now November, we will be working with Thanksgiving themed lessons. They were
excited to read the story and began looking through the pages before we started. We read the story
out loud, on student at a time. They read with great expression and laughed at all the silly things
the turkeys did. They kept mentioning that the turkeys must not have been very smart to keep
falling off the fence, and they were smiling and giggling the entire time, so I think they enjoyed
the story.
After we read the story, I planned on doing a parts of speech worksheet to review nouns,
verbs, and adjectives. Instead of doing this review first, I decided to play our game. The game also
reviewed parts of speech and the kids had a great time. We rolled two die to choose words to create
a sentence. Each word was a different part of speech, and we reviewed these terms as we played.
The students were able to recall the definitions of these parts of speech with a bit of prompting.
After rolling five times and listing the words, the students each wrote a creative sentence from all
of their words. They loved this and were so excited to use their imaginations to create funny
sentences.
When we were finished with this activity, we only had a few minutes left and did not have
time to fully complete the parts of speech review. Instead of having the students complete the
worksheet, we reviewed the various parts of speech in their sentences. They were able to practice
identifying these parts of speech even though we did not finish the worksheet.
Overall, this lesson was very successful, fun, and effective. The group was able to practice
identifying and writing parts of speech while writing their own creative sentences. This lesson
combined all of the crucial aspects of reading such as fluency, word recognition, writing, and
vocabulary. The students again asked me if we could play this game again during another lesson.
They told me that they loved the lessons I have been bringing and like how fun the games are. I
will keep this in mind for the rest of my lessons and make sure they are all as fun and educational.
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Lesson 5– Thursday November 8th 2018
Teacher Name: Casey Amato (Miss Amato)
School: Woodridge Elementary School
Grade Level: 3
Student First Names: Corey, Rebeca, Frankie
Step 1 – Fluency, Comprehension, Vocabulary, Word Recognition/Decoding (Sight Words)
(40 mins)
• We will be starting a mini “unit” on Thanksgiving and Squanto. We will begin by reading
a Scholastic “First Biographies” book about Squanto.
• Before reading, we will discuss a KWL chart and talk about Thanksgiving. I will ask the
students what they already know about the story of Thanksgiving, Squanto, and the
Pilgrims and Native Americans. We will together complete the K section (What I already
Know) and write down our ideas and predictions on a large poster or dry erase board.
• We will then write down what we would like to know—making predictions and deciding
on what information would be most helpful to understand. We will fill out the W section
(What I Want to Know).
• We will then read the entire story about Squanto, stopping frequently to discuss topics we
already knew and highlighting the moments that we learned about something we were
curious about.
• After reading, we will fill out the L section (What I Learned) and write down all of the
new information we now know about the story of Thanksgiving.
Step 2—Writing, Vocabulary (20 mins)
• After reading the story and filling out our KWL chart, we will now create a timeline of
the story of Thanksgiving. The timeline will include years and specific events that took
place during Squanto’s story. This will encourage comprehension and refine the students’
writing skill as they write down the information they learned from the story.
Materials
• Squanto book
• KWL chart
• Timeline
• Pencil
Standards
Phonics—RF.3.3 Know and apply grade-level phonics and word analysis skills in decoding
words.
Vocabulary—L.3.4 Determine or clarify the meaning of unknown and multiple-meaning word
and phrases based on grade 3 reading and content, choosing flexibly from a range of strategies.
Comprehension—RI.3.1 Ask and answer questions to demonstrate understanding of a text,
referring explicitly to the text as the basis for the answers.
Fluency—RF.3.4 Read with sufficient accuracy and fluency to support comprehension.

Amato 33
b. Read grade-level prose and poetry orally with accuracy, appropriate rate, and expression on
successive readings.
Writing—L.3.1 Demonstrate command of the conventions of standard English grammar and
usage when writing or speaking.
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Lesson 5: Reflection
Lesson 5 went very well. We had to wait a while again today because Frankie was late to
school again, so we didn’t get started for at least fifteen minutes. When I finally got the group
together, they were very chatty and it was difficult to keep them on topic today. They continued
to interrupt each other and shout while I was trying to explain the lesson to them. I had to ask
them to calm down a few times before we even got to begin our KWL chart. Rebeca the politely
asked the boys to stop yelling back and forth and to instead be nice and raise their hands. They
listened to her and began to calm down and listen.
When we started the KWL chart, I asked them what they already knew about
Thanksgiving, the pilgrims, the Native Americans, and the story involving it all. They had no
idea what I was talking about at first and did not even seem to know what Thanksgiving was. I
had to give a lot of prompting in order for them to understand what I was talking about.
Eventually after explaining the holiday to them, they each shared their family’s Thanksgiving
traditions and explained what they knew. We wrote down our ideas on the paper and then
discussed what we would like to learn from reading. They each chose a few topics they would
like to learn about and we recorded those as well.
I began reading the story and realized that the group seemed bored by the topic. I decided
to add another component to the lesson and allowed them to draw a picture of a Thanksgiving
feast while I read the story aloud to them. They were so much more interested in the story after I
told them they could color. They actually stopped me a few times to ask questions and talk about
the things they were learning. They made predictions about what would happen to Squanto and
the Native Americans. When we came across new information—dates, names, and specific
events, we would pause the book and discuss it. Then, I wrote the new information down on our
paper. They asked me if I could make copies of our KWL chart to take home with them because
they wanted to share the information with their parents. They each started talking about what
they wanted to tell their moms when they got home. I could tell that they did enjoy this lesson
because they seemed enthusiastic about it at the end. They seemed amazed at the story of
Squanto and loved that they now knew why we celebrated Thanksgiving. They also seemed
excited to learn about the food that we eat and why we usually eat turkey and root vegetables.
Because we got a late start and because our group was very chatty and off topic today,
this activity took up the entire time. I planned on completing a timeline with the group but we
didn’t get to do it. I realized that because story was told in chronological order, we learned the
information in a timeline way anyways.
Overall, I think this was a successful lesson despite running out of time. I’m glad I let the
group color while listening to the story. I was hesitant to allow this because I was worried they
would color and not pay attention. However, coloring actually seemed to calm them down and
help them focus their attention on the story instead of their side conversations. I thought this
lesson was very informative even if it wasn’t as fun as the previous lessons I’ve done. It was
applicable to November because Thanksgiving is coming up and the students could relate the
story to the current time and holiday.
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Lesson 6– Tuesday November 13th 2018
Teacher Name: Casey Amato (Miss Amato)
School: Woodridge Elementary School
Grade Level: 3
Student First Names: Corey, Rebeca, Frankie
Step 1 – Fluency, Comprehension, Vocabulary, Writing (20 mins)
• We will cut out and assemble “The First Thanksgiving” books. Each book explains the
story of the first Thanksgiving and how the holiday came to be. This will serve as a
review of the story about Squanto that we read last week.
• We will read through the stories and complete the reflection question at the end, which
will be a paragraph summarizing the events of the first Thanksgiving.
Step 2—Word Recognition/Decoding (Sight Words), Vocabulary (30 mins)
• We will read a short story about the clothing of both Native Americans and Pilgrims. We
will highlight the vocabulary words throughout the story and take note of the important
articles of clothing.
• We will create a Venn Diagram distinguishing the differences and similarities between
the Native Americans and the Pilgrims.
Step 3—Word Recognition/Decoding (Sight Words) (10 mins)
• We will complete a grammar worksheet using Thanksgiving themed sentences. The
students will have to choose the correct punctuation to add to the end of the sentences.
Materials
• Scissors
• Stapler
• Pencil
• Stories and worksheets
Standards
Phonics—RF.3.3 Know and apply grade-level phonics and word analysis skills in decoding
words.
Vocabulary—L.3.4 Determine or clarify the meaning of unknown and multiple-meaning word
and phrases based on grade 3 reading and content, choosing flexibly from a range of strategies.
Comprehension—RI.3.1 Ask and answer questions to demonstrate understanding of a text,
referring explicitly to the text as the basis for the answers.
Fluency—RF.3.4 Read with sufficient accuracy and fluency to support comprehension.
b. Read grade-level prose and poetry orally with accuracy, appropriate rate, and expression on
successive readings.
Writing—L.3.1 Demonstrate command of the conventions of standard English grammar and
usage when writing or speaking.
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Lesson 6 Reflection
We began the lesson by reviewing the KWL chart from lesson 5. We reviewed the events
that took place in the story and the facts we learned about Squanto and Thanksgiving. The
students recalled the information very well and were able to remember the core concepts about
the holiday. Then, I explained the activities of the day and showed the group how we were going
to make our books. They were excited to start cutting and stapling their books together. They
began to assemble their books, which took a while. By the time they were finished cutting out
their book pages and stapled them together, I asked them to hold off on coloring until the end so
that we would have time to read the story first. We took turns reading the story and each student
read one page at a time. They read it with ease and were excited to read information they already
knew because we had learned it during lesson 5. We finished reading the story, and then ended
by completing the reflection question at the end of the book. We discussed a summary of the
book first and then the students each chose one sentence that they thought was the most
important to write. Since we did not have much room to write, they could not write a full
paragraph.
The story and reflection took the majority of the time, which I expected. I decided to skip
the Pilgrims/Native American Outfits activity and move on to the grammar review. We began by
reviewing the different types of punctuation and where to use them. This took about five minutes
to explain. Then, we completed the worksheet together, one sentence at a time. The student each
read the sentence out loud and I asked them what type of sentence it was. They responded with
either a statement or a question. Then they correctly filled in the punctuation at the end of each
sentence. These two activities took the entire lesson, so we ended with a few minutes left so they
could color their books.
Overall, this lesson was successful and fun. The students loved getting to create their own
books, and they were able to remember a lot of information we learned about Thanksgiving. The
activities helped them practice fluency by reading the story out loud, comprehension by allowing
them to recall information from a few days ago and make connections with what we were
currently learning, and writing because they were able to practice writing using facts from our
story. They also practiced grammar using Thanksgiving themed sentences. These activities were
appropriate for their age and reading level because they were able to complete the activities with
little help, but at the same time they were challenging them.
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Lesson 7– Thursday November 15th 2018
Teacher Name: Casey Amato (Miss Amato)
School: Woodridge Elementary School
Grade Level: 3
Student First Names: Corey, Rebeca, Frankie
Step 1 – Fluency, Comprehension, Vocabulary, Word Recognition/Decoding (Sight Words)
(30 mins)
• We will read two short stories about the clothing of Pilgrims and Native Americans. I
will have each student read a paragraph of the story out loud. We will highlight the
important parts of the story and choose the vocabulary we think will be useful later.
• Then, we will look and a diagram of a pilgrim and a Native American and view the
specific articles of clothing they each wear. We will use the diagram to match up the
vocabulary words with what we learned in the stories.
• Next, I will have the students fill out a Venn Diagram comparing and contrasting
Pilgrims and Native American clothes.
• Then, the students will draw a picture of themselves dressed as either a pilgrim or a
Native American. They will have to draw the outfits using the vocabulary and
information learned from the story and diagram. Then, the students will have to label the
articles of clothing on their pictures.
Step 2—Fluency, Comprehension (20 mins)
• We will read Chapter 4 out of the book Squanto, Friend of the People. The book is a
much higher level than the reading level of the students, so I will use it as a read aloud.
We will review what we have been learning about Pilgrims and Native Americans. I will
read the chapter out loud and ask the students to make connections with what they have
already learned.
Materials
• Stories about clothing
• Venn Diagram
• Paper to draw portrait
• Squanto, Friend of the People
• Pencil and crayons/markers
Standards
Phonics—RF.3.3 Know and apply grade-level phonics and word analysis skills in decoding
words.
Vocabulary—L.3.4 Determine or clarify the meaning of unknown and multiple-meaning word
and phrases based on grade 3 reading and content, choosing flexibly from a range of strategies.
Comprehension—RI.3.1 Ask and answer questions to demonstrate understanding of a text,
referring explicitly to the text as the basis for the answers.
Fluency—RF.3.4 Read with sufficient accuracy and fluency to support comprehension.
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b. Read grade-level prose and poetry orally with accuracy, appropriate rate, and expression on
successive readings.
Writing—L.3.1 Demonstrate command of the conventions of standard English grammar and
usage when writing or speaking.
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Lesson 7 Reflection
This lesson took a very long time because the students were very talkative and off topic
today. It took a very long time to get them on track and ready to complete the activities. When
we got started and read the stories about the Pilgrims and Native American outfits, the students
did a great job at identifying the important vocabulary words in the story. We underlined the
specific articles of clothing and then were able to see them in the diagram. The students thought
the pictures of the outfits were interesting and were excited to give their opinions on which they
would have rather been. We started the Venn Diagram, and I had to explain it to the group
because they were not familiar with them. We chose to work as a team and write one category at
a time, starting with the Pilgrims. We listed all of the facts in each category and then determined
which facts could be used for both the Pilgrims and Native Americans. The students had fun
doing this and were eager to write even when they ran out of room on their page.
Then, the students were able to draw their picture. They already had an idea of who they
wanted to be based on the discussion we just had. They each chose either a pilgrim or a Native
American and they began to draw their picture. They had a hard time visualizing what some of
the articles of clothing were because they were written in the story but not pictured. I had to
describe what many of them were, and they laughed at many of them because they were so
different than what we wear today. They asked me many questions about what and why the
people wore what they did. They also started asking many questions about the culture and life in
general of the people. I allowed the questions because they seemed genuinely interested in
learning about this information, despite the fact that we may not have finished our activities. I
wanted them to be excited about learning this topic and the questions they were asking proved
that they were curious.
After I allowed so many questions, we were running very short on time again. Instead of
reading the story after they finished their pictures, I decided to read to them while they drew. The
story was more of a review instead of introducing new information, so I knew that they would
not be missing anything. The students seemed interested in the story and stopped me frequently
to make comments and ask questions.
Overall, this lesson was fun. I adapted to the lack of time and the fact that the group was
chatty and wanted to ask a lot of questions. I took advantage of their curiosity and allowed my
lesson to be flexible. The activities we did were appropriate and fun, and the students seemed to
enjoy continuing our theme of Thanksgiving.
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Lesson 8– Tuesday November 20th 2018
Teacher Name: Casey Amato (Miss Amato)
School: Woodridge Elementary School
Grade Level: 3
Student First Names: Corey, Rebeca, Frankie
Step 1 –Vocabulary, Word Recognition/Decoding (Sight Words) (20 mins)
• We will complete a Thanksgiving themed words search using common Thanksgiving
vocabulary words that we have been reviewing
Step 2—Writing (20 mins)
• The students will each write one page (either a narrative or a letter form) describing what
they are thankful for
Step 3—Fluency, Comprehension (20 mins)
• We will read the story The Dark by Lemony Snickett and then review the plot by
completing a graphic organzier
Materials
• Thanksgiving word search
• Thanksgiving writing prompt
• The Dark book
• Pencil
Standards
Phonics—RF.3.3 Know and apply grade-level phonics and word analysis skills in decoding
words.
Vocabulary—L.3.4 Determine or clarify the meaning of unknown and multiple-meaning word
and phrases based on grade 3 reading and content, choosing flexibly from a range of strategies.
Comprehension—RI.3.1 Ask and answer questions to demonstrate understanding of a text,
referring explicitly to the text as the basis for the answers.
Fluency—RF.3.4 Read with sufficient accuracy and fluency to support comprehension.
b. Read grade-level prose and poetry orally with accuracy, appropriate rate, and expression on
successive readings.
Writing—L.3.1 Demonstrate command of the conventions of standard English grammar and
usage when writing or speaking.
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Lesson 8 Reflection
This was our last lesson, so I decided to bring fun activities and writing prompts for the
students. We started by doing a Thanksgiving word search, which Corey and Frankie thought
was too hard and Rebeca thought was too easy. We worked on this for a while and then we read
the book The Dark. They loved this story and were really interested the whole time. We started
with a picture walk and reviewed the pictures to guess what might happen and what the story
might be about. They thought it would be a spooky book at first but were surprised to find that
the book did not scare them at all and they actually enjoyed the book a lot. I stopped frequently
throughout the story and we had discussions about what was happening and predictions we could
make about the story. This book sparked interesting conversation about our fears, why people are
afraid of the dark, and stories about times we have been in the dark. The students were chatty
again today and continued to get off topic, but I allowed some conversation for the sake of
discussing the book.
After the story was over, we started a discussion about Thanksgiving. This time, instead
of learning about the history of the holiday, we talked about our own traditions. Everyone shared
what they do on Thanksgiving, what they eat, and where they go. Then, we continued to talk
about Thanksgiving and the conversation veered toward what we were all thankful for. We all
shared things we were thankful for and helped each other decide why this would be something
we should be grateful for. Then, I introduced the writing topic. The students each wrote all of the
things they were thankful for on the paper. We continued to talk while writing, and this took
nearly the rest of the time.
Overall, this lesson was mostly discussion based. After many lessons in a row have been
based on discussion, I decided to plan less work and allow for more discussion. This seemed to
be exactly what the students needed and wanted. They enjoyed getting to talk and share ideas,
which was a learning strategy that helped them all brainstorm and learn about Thanksgiving in a
social way. They seemed to enjoy this lesson and were excited to talk about what they were
thankful for. They even said that they would go home and show their families what they wrote,
which would start conversation at dinner.
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Pre-Assessment and Post-Assessment Data Comparison
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PHONICS PRE-ASSESSMENT

In section one of the pre-assessment, Corey missed many CVC short vowel sounds and
mixed up many consonant blends. In section two, he could identify the initial consonant digraphs
and blends, but he missed many of the final consonant digraphs and blends. He also made simple
mistakes and replaced words with random words. In section three, Corey struggled with final -e
sounds and missing many consonant and vowel sounds. In section four, Corey struggled with
vowel dipthongs, r-controlled vowels, and digraphs.
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PHONICS POST-ASSESSMENT

In the post-assessment, Corey did not do as well as he did the first time. He continued to
struggle with CVC words, vowel sounds, and blends and digraphs. He missed a total of 10 in
section one. He did not seem to grasp the CVC vowel sounds. He still continued to add random
letter sounds to the words. He still answered quickly before stopping to think about the word. In
section two, he had the same issues, missing many of the end digraphs and blends. In section
three, he missed half of the words, mostly final -e sounds which is consistent with his preassessment. In section four, he again struggled with vowel dipthongs, r-controlled vowels, and
digraphs. Corey did not seem to make much progress in his phonics instruction. In some
sections, he even missed more than the initial pre-assessment. I could tell that many errors were
made carelessly. Corey tended to answer quickly without giving much thought to the words. He
may have been able to slow down and realize his mistakes before moving on so quickly.
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SPELLING PRE-ASSESSMENT

Corey spelled two of the five words correctly. This puts him in the alphabetic spelling
stage, which means that he can apply alphabetic principles to consonants and represent most
short vowel patterns, consonant digraphs, and consonant blends. Corey spelled “ship” s-p-i-p. He
spelled “lump” l-a-m-p. He spelled “float” f-l-o-t. He seems to struggle with the sounds that two
vowels make together. He also has difficulty differentiating various beginning consonant blends
and digraphs. His spelling abilities and weaknesses match up with the alphabetic stage.
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SPELLING POST-ASSESSMENT

In his spelling post-assessment, Corey was able to move on to set 2, which was an
improvement from his pre-assessment. He was able to spell the word “ship”, which he
misspelled on the pre-assessment. On set two, he missed all but one word, “place”. Corey would
still be considered in the Alphabetic Spelling Stage, meaning that he can apply alphabetic
principles to consonants and represent most short vowel patterns, consonant digraphs, and
consonant blends. It is apparent that he still struggles with determining the /r/ sounds in words.
He missed many r-controlled words in the second set. Corey showed slight improvement with his
spelling.
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RUNNING RECORD/MISCUE ANALYSIS PRE-ASSESSMENT

Corey made many self-corrections while reading. He would begin to say or sound out a
word and eventually correct himself and say the right word. He was able to decode using context
clues and grammar tricks (such as silent -e). He missed a total of 9 words throughout the entire
passage; most of them were mistakes that could have easily been avoided. Corey read quickly
and did not spend much time on each word, so he missed simple sight words that he typically
gets correct. He would say an entirely incorrect word instead of the word that he read. The other
words that Corey missed consisted of long vowel sounds. Corey read 78 words per minute and
read slowly but with great expression. He received an 17/18 on his comprehension.
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RUNNING RECORD/MISCUE ANALYSIS POST-ASSESSMENT

Corey’s biggest improvement was his miscue analysis post-assessment. He was able to
read the passage with fewer errors and a smoother pace. He read at 93% accuracy with 103
words/minute. Corey did not self-correct at all during this second reading, but he did make fewer
errors overall. Like the pre-assessment, Corey read fast and often made simple mistakes and
overlooked easy words. Corey was able to decode some of the larger words but still neglected a
few words by forgetting to read them entirely. He showed improvement in his running record
and only made 7 mistakes overall, two less than before. He was also able to read many of the
words that he missed during the pre-assessment.
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FLUENCY PRE-ASSESSMENT
Corey read slowly and with short phrasing. Often, he read very fluently and smoothly,
pausing at the correct times and adding expression where needed. He received a score of 3 in the
section of expressions and volume. He read with great volume and with great expression,
beginning and continuing his sentences with enthusiasm and expression. He was excited to read
out loud and did not whisper or read too quietly. He received a score of 1 in the phrasing and
intonation section. He tended to read the passage in short phrases consisting of three to four
words, without reading a full sentence. He would also put emphasis on words that were not the
main words of the sentence. He scored a 1 in smoothness as well. His reading was somewhat
choppy and broken up. It did not flow nicely and he would pause every few words to sound them
out. He received a 2 on pace because he read slowly but with a steady pace. He would not speed
up or slow down at all. His total score on fluency was a 7.

FLUENCY POST-ASSESSMENT
Similar to his pre-assessment, Corey read with somewhat short phrasing, yet he was
methodical with his working. He read at a quicker pace this time and many sentences were
smooth. He did not have as much expression this time and seemed a bit tired while reading. His
voice was low and soft, and he tended to trail off the ends of his sentences. He received a score
of 2 in all categories of Fluency. His phrasing was short and smooth, yet he often paused and
broke up sentences. He read somewhat smoothly yet it was still broken up, similar to how he
read in the pre-assessment. Corey improved by one point on his fluency post-assessment. The
biggest noticeable difference was that Corey seemed very tired and did not seem interested in
reading the passage.
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COMPREHENSION PRE-ASSESSMENT

Corey scored a 17/18 on his comprehension. Without having to look back at the passage,
Corey was able to recall nearly every event that took place in the story, giving great detail about
the events and the specific order in which they transpired. He received a 3 in this section. He was
able to correctly identify the setting at the zoo as well as in the car. He received a 3 in this
section. He could also explain the characters and describe that the narrator was the most
important because she was the one telling the story. He received a 3 in this section. He also
briefly mentioned after pondering for a while that the problem was the children were bored and
complaining in the car. He received a 2 in this section because he only first said that the problem
was that there was a “broken record”. After explaining the meaning of this saying, he changed
his answer. He also correctly identified the resolution of the story and received a 3 in that
section. He answered all of these without any prompting at all, and was able to recall the entire
story and give details easily.
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COMPREHENSION POST-ASSESSMENT

Corey scored a perfect 18/18 on his comprehension post-assessment. He was able to
recall all of the information from the passage with no issues at all. He gave very thoughtful
responses and described the plot, characters, and setting without having to look back. This may
be because he was already familiar with the passage from the pre-assessment, but he even did
well on that. Corey seemed to really grasp the meaning of the passage and he did very well
understanding the main points about the story. He improved by one point, but he already did very
well on his pre-assessment. His comprehension skills seem to be very strong.
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FINAL SUMMARY
After spending the semester working at Woodridge, I feel more prepared to create lesson
plans based off of assessment data. It was very helpful to conduct pre-assessments before
determining what to plan for the students. By doing this, I was able to assess each student’s
strengths and weaknesses. I was also able to get to know each child and build a trusting
relationship with them. The group that I worked with got along very well and seemed to have a
fantastic time every week. They thoroughly enjoyed their activities and were eager to see what I
brought every week. They were enthusiastic and willing to participate in every game and lesson
that I brought. After our lessons were over, I was excited to see their progress after our eight
instructional days. I thought it was a very rewarding experience to be able to track their progress
as well as provide instruction. I was especially intrigued by Corey’s progress because I chose to
write my report about him. I enjoyed being able to take pictures of their work and organize them
into a document explaining all of the assessments and activities. Overall, I thought this
experience was very positive. I enjoyed my time at Woodridge Elementary and even discovered
that 3rd grade is my favorite grade to teach. I enjoyed being able to observe Miss Rogers during
some class time before and after I worked with my group. I felt that I had a true role as an
educator in this class, being able to not only create lessons but to also track data and view the
students’ progress.

